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Title of the Project: Rural Youth Volunteers in India 

Award Number: SIN65017CA0008 

Period of Performance (Start and End Dates): Oct 1st, 2017 to September 30th, 2019 

Grant Award Start Date: September 8th, 2017 

 

Partners in Action: 

Humboldt State University, Arcata, CA 95521 

● Department of Child Development 

● Environmental Resources Engineering 

● Environmental Science and Management 

● California Center for Rural Policy (We changed this to the program evaluation expert 

in the department of Child Development) 

 

Lady Irwin College, New Delhi, India 

● Department of Development Communication and Extension 

 

Environment and Social Research Organization (ESRO), India 

Center for Environment Communication (CEC), New Delhi India 

Gramin Paryavaran Evam Vikas Sansthaan (GPVS), India 

 

Purpose of the Federal Award Activity 

To organize a volunteer program for American and Indian college/university students to 

work with rural-focused NGO (ESRO) on economic and social entrepreneurship projects in 

two rural communities in North part of India: Daula and Tavelagarhi (District: Baghpat; 

State: Uttar Pradesh).  
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Program Narrative 
 

In September 2017, Humboldt State University (HSU) received a grant, “Rural Youth 

Volunteers in India” from the U.S. Mission to India to work in rural India. Rural Youth 

Volunteers in India paired 8 students from Humboldt State University (HSU) in Arcata, 

California (U.S.), with 8 students from Lady Irwin College, New Delhi (India) to work in two 

rural communities in the Baghpat district of Uttar Pradesh (Villages: Tavelagarhi and Daula) 

in northern India. This area is fraught with many of the social and environmental issues 

that plague India. Rural Youth Volunteers worked on assessing the needs, resources, and 

priorities of these communities to plan activities that would address social and 

environmental issues while creating economic opportunities for its residents. Based on the 

data that we received from one of our partnering organizations, Center for Environmental 

Communication, projects could include, collaboratively: 

 

● developing a water filtration and purification system or a garbage disposal system 

or assisting in the revitalization of ponds or a solar school. 

● addressing technological competence with community members 

● creating age appropriate Environment Education curriculum with local teachers 

● building capacity (with school youth and community members) and translating this 

work to other communities 

● facilitating skill development of school youth so that they are more employable. 

● Helping school youth/emerging adults in the community start their own 

businesses/cooperative, such as selling seedlings/plants, purified water, and 

handicrafts. 

● connect women with different markets, where they can sell products from their 

home run enterprises, such as pickle, papadam, tailored garments, and embroidery 

products that will lead to income generation in the communities. 

● prototyping potential products or services that could generate income. 

● building upon existing resources to engage deeper social entrepreneurship. 

(https://www.appropedia.org/Rural_Youth_Volunteers_in_India) 

 

This project aimed to create partnerships among HSU, Arcata (CA), Lady Irwin College, New 

Delhi, and various organizations; in particular, the Environment and Social Research 

Organization (ESRO), Centre for Environment Communication (CEC), and Gramin & 

Paryavaran Vikas Sanstha (GPVS), India in supporting the 16 student volunteer interns to 

https://www.appropedia.org/Rural_Youth_Volunteers_in_India
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facilitate growth and development activities in these two rural communities. HSU is a 

leader in environmental sustainability and its students are committed to work for social 

and environmental justice. Lady Irwin College is known for its best outreach programs in 

India; the students and faculty members have knowledge of Indian markets. Some of the 

faculty members on the team are already working on gender empowerment issues by 

teaching women life skills and literacy. ESRO team has already been working in these 

communities for the last 4 years; therefore, we already have a strong foundation in these 

communities through ESRO; given these expertise from different institutions, this will be a 

fruitful partnership to extend the work in these communities. Below is the detailed 

description of each of these entities:  

 

 

Partners 

  Humboldt State University (HSU) 

Humboldt State University (HSU), located on the Pacific North Coast of California, is one of 

the 23 campuses of California State University (www.humboldt.edu). The Association for 

the Advancement of Sustainability in Higher Education (AASHE) recently awarded HSU a 

STARS gold medal for its continued efforts in environmental sustainability. Humboldt State 

University was established on June 16th, 1913; the university has 3 colleges and 43 

departments. Currently, approximately 7000 students are enrolled in the university. Three 

departments (Child Development, Environmental Resources Engineering, and 

Environmental Science & Management) from two colleges (College of Professional Studies, 

College of Natural Resources and Sciences) were involved in this project. We planned to 

include California Center for Rural Policy (CCRP) in the evaluation process of this project. 

However, due to unforeseen circumstances, we were unable to utilize their services and 

moved those services to one of the faculty members engaged in the project due to their 

extensive experience in program evaluation.  The Instructional Design unit provided access 

to a Canvas course for each student and faculty member (Indian as well as United States) 

involved. HSU collaborated with the following organizations in India: Lady Irwin College, 

New Delhi; ESRO, Baraut; GPVS, Daula, and; CEC, New Delhi. The bio sketches of the faculty 

members involved in this project are presented in the coming sections.  
 

The faculty members at Humboldt State University came into this program with extensive 

experience working with families and communities, developing and evaluating programs, 

http://www.humboldt.edu/
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and addressing social and environmental issues in communities. Additionally, they had 

experience in creating and implementing Environmental Education, using a systems 

perspective to understand how different members/communities/organizations work with 

each other, identifying community needs and addressing them by using strength-based 

models to work in communities, and helping communities create sustainable technologies. 

One of the faculty members is bilingual (English and Hindi).  
 

Lady Irwin College, New Delhi  

Lady Irwin College is one of the constituent colleges of University of Delhi established in 

1932. It is women’s college located in the urban setting that prepares future professionals 

in the fields of Food and Nutrition; Human Development and Childhood Studies; 

Development Communication and Extension; Fabric and Apparel Science; Resource 

Management and Design Application; Physical Education; Education; Science and English 

(http://www.ladyirwin.edu.in). The mission of education at Lady Irwin College is “VIDYA HI 

SEWA”, meaning education is service; the mission to serve is tied to their strong outreach 

programs.  The department of Development Communication and Extension (DCE) 

collaborated with HSU on this project.  Four faculty members and 8 students participated 

in this program.   
 

The faculty members at Lady Irwin College came into the program with extensive 

experience (collectively) working on gender and development issues, policy analysis, female 

feticide, HIV/AIDS, Women’s health, violence, capacity building in communities, designing 

and appraising media, sustainable development, program development and evaluation, 

and working with youth and women in grassroots communities. Two faculty members work 

as UNICEF consultants. One of the faculty members has been the coordinator of the study 

Abroad program with Michigan State University, East Lansing (MI) for the last 10 years. The 

college is located in the capital, which helped the project connect with more resources. All 

faculty members are bilingual (English and Hindi).  
 

  Environment and Social Research Organization (ESRO) 

ESRO is a non-profit organization in New Delhi that has a regional office in the Baghpat 

district (in the city of Baraut). ESRO is active in social and environmental issues in the rural 

areas of Uttar Pradesh.  Established in 2013, ESRO is registered under the Societies 

Registration Act, XXI of 1860 (www.esroindia.in). According to their website, “We are a youth 

oriented organization. We collaborate with young people from schools and 

http://www.ladyirwin.edu.in/
http://www.esroindia.in/
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colleges/university to fulfil our organization’s overall mission in contributing towards 

minimizing human suffering, maximizing their reach towards education, and bringing 

awareness on environmental issues, to bring in holism in their lives.” ESRO helped facilitate 

activities in the communities and provided support to the student volunteer interns.  
 

  The ESRO team members held credentials in Environmental Science, Pollution Control, 

Education, Media, Public Relations, Organic Farming, Solid Waste Management, Ecology 

Biodiversity, and Energy Conservation. Many team volunteers were community members 

and farmers in the area. The organization addresses various issues in the area related to: 

Environmental Care, Water Resource Management, Women Empowerment, Health issues, 

and Career Development. Having established a presence in the region over many years, 

ESRO was an ideal partner for facilitating program activities in these rural communities. 

The ESRO team helped in the facilitation of activities, student pick up/drop off, living 

arrangement of students, transport, arrangement of phone SIM cards, logistics in the 

communities, purchase of supplies needed for student products, problem solving for 

students, and reporting of any issues. 
 

Centre for Environment Communication (CEC), India 

The CEC, founded in 2014, is committed to engaging children, youth, and adults to raise 

awareness on environmental issues, promoting action via activities and through a 

consistent and sustained call for awareness and action, gradually engendering behavior 

change among people (http://www.cecin.org/). The organization worked with Humboldt 

State University to carry out the evaluation and community assessment.  
 

 

  Gramin & Paryavaran Vikas Sanstha (GPVS), India 

  The GPVS was founded in 2001. According to the website, “Gramin & Paryavaran Vikas 

Sanstha (GPVS) is an independent, not-for-profit making voluntary organization working 

towards environment protection and management by means of water conservation and 

organic farming. The organization is involved in campaigns, grassroots level practical work, 

research & advocacy on issues related to water and environment. As a public interest 

organization, GPVS has focused on strengthening the community through their active 

participation to achieve sustainable development.” This organization played a crucial role in 

one of the communities, Daula, by providing space for our work and in connecting our 

team members with the community members and various entities.  

 

http://www.cecin.org/
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 Collaborations 

The Environment and Research Organization (ESRO), a non-profit organization, which has 

been working in the Baghpat district for the last 4 years, facilitated the project activities. 

The Child Development department at Humboldt State University has been collaborating 

with ESRO since 2014. The evaluation of this program was conducted by an external non-

profit organization, the Centre for Environment Communication (CEC) in India in 

collaboration with Humboldt State University. We were not aware of the Gramin & 

Paryavaran Vikas Sanstha (GPVS) until two months before we started the program. ESRO 

and GPVS have been working on various projects for some time and has a strong base in 

Daula, which proved to be instrumental for our program.  

 

 Goals of Partnerships 

1. To bridge the connections among various institutions and organizations across the 

United States and India, different cultures, languages, and age groups.  

2. To bring different expertise and resources on one platform to work in the two selected 

rural communities for long-term fruitful collaborations. 

3. To build this program upon the groundwork that was already been done in the two 

rural communities in India by the ESRO team and to leverage the already built trust 

among these communities. 

4. The department of Child Development has been involved in the evaluation of the 

program conducted by the ESRO team in these communities in 2016. The participants 

in the study have articulated various social and environmental issues in their area. The 

grantee also served as a consultant on ESRO’s programmatic activities. This relationship 

would help student volunteer interns. 

5. The student volunteer interns involved community members of different age groups to 

obtain their input on the priorities and in working on the projects for 11-weeks, which 

helped build capacity in the communities to sustain this work.  

6. The project also assessed the strengths of these two communities, helped them identify 

their assets, capitalized on their social and human capital, and encouraged them to 

spread the knowledge and skills to the neighboring communities. 

7. The project focused on the social, environmental, and economic health of the 

communities. The three areas are interconnected. Improving health by providing safe 

drinking water and a clean environment is vital for the community’s health and 
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economic viability. In addition to providing tangible deliverables, the student volunteer 

interns also worked on technological literacy, and education and awareness about 

various social and environmental issues.  

8. Once student volunteer interns returned to their home institutions, they were engaged 

in educating their peers and their home communities about the work that they have 

done in these rural communities and the work that will could be done in the future; it 

helped create a wider network of people across various communities. The student 

volunteer interns continued to connect with these rural communities through social 

media and Whatsapp, etc.  

9. One of the aims of this project was to create model programs in Daula and Tavelagarhi 

(Dist.—Baghpat) rural communities so that the neighbor communities could learn from 

the enthusiasm. Therefore, it was important to build capacity in two rural communities 

so that after the program was over, these community members (youth, adults, and 

elderly) were capable of transferring those skills. Both communities have continued to 

work on several projects since our teams have left the communities. The Daula team 

has been working for 70 weeks on cleaning their community every Sunday.  

10. Lastly, the project was innovative in the sense that after these students’ volunteer 

interns left these two communities, the ESRO and GPVS teams and these two 

communities continued to work from a different capacity level.  
 
 

 

Key Personnel: Names and Contact Information 
 

Humboldt State University  

Meenal Rana, PhD 

Associate Professor, Child Development 

Email: Meenal.rana@humboldt.edu 

Phone: 7078265855 

Fax: 7078264270 
  

Lonny Grafman 

Lecturer, Environmental Resources Engineering 

Email: Lonny.grafman@humboldt.edu 

Phone: 7078263649 

Fax: 7078263616 

mailto:Meenal.rana@humboldt.edu
mailto:Lonny.grafman@humboldt.edu
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Claire Knox, PhD 

Faculty Emeritus, Child Development 

Email: Claire.Knox@humboldt.edu 
 

Jennifer Tarlton 

Lecturer, Environmental Science & Management 

Email: Jenn.tarlton@humboldt.edu 

Phone: 7078265639 

Fax: 7078264145 
 

Kacie Flynn, Dean of Research/Executive Director 

Sponsored Program and Foundations 

Email: Kacie.flynn@humboldt.edu   

Phone: 7078265159 

Fax: 7078264783 

 

Sam Caudill, Grant Analyst 

Sponsored Program and Foundations 

Email: srb76@humboldt.edu   

Phone: 7078265167 

Fax: 7078264783 
 

Bethany Phelps 

Research Associate 

Currently at Texas Tech University 

Email: Bethany.phelps@ttu.edu  
 

Brittney Bjork 

Undergraduate Research Assistant  

Humboldt State University 

Email: blb131@humboldt.edu  

 

 

 

 

 

 

 
 

mailto:Claire.Knox@humboldt.edu
mailto:Jenn.tarlton@humboldt.edu
mailto:Kacie.flynn@humboldt.edu
mailto:srb76@humboldt.edu
mailto:Bethany.phelps@ttu.edu
mailto:blb131@humboldt.edu
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Lady Irwin College, New Delhi, India 
 

Dr. Sarita Anand 

Associate Professor, Development Communication and Extension 

Email: sa_anand2007@yahoo.com  

Phone: +919810915178 

Fax: +911123711222 
 

Dr. Anupa Siddhu 

Director, Lady Irwin College 

Email: anupa_siddhu@rediffmail.com 

Phone: +919891106116  

Fax: +911123711222 
 

Dr. Aparna Khanna 

Associate Professor, Development Communication and Extension 

Email: aparnakhanna2969@gmail.com  

Phone: +919868340345 

Fax: +911123711222 
 

Dr. Archana Kumar 

Associate Professor, Development Communication and Extension 

Email: archnak@hotmail.com  

Phone: +919810894390 

Fax: +911123711222 
 

Dr. Ruchi Gaur* 

Assistant Professor, Development Communication and Extension 

Email: ruchigaur1983@gmail.com  

Phone: +919899062104 

Fax: +911123711222 

 

*Dr. Ruchi Gaur joined the program close to the start.  

 

 

 

 

mailto:sa_anand2007@yahoo.com
mailto:sa_anand2007@yahoo.com
mailto:anupa_siddhu@rediffmail.com
mailto:aparnakhanna2969@gmail.com
mailto:archnak@hotmail.com
mailto:ruchigaur1983@gmail.com
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ESRO, India 

Mr. Sanjay Rana, Chief Functionary, Founding Member, ESRO 

Email: esroindia@gmail.com  

Phone: +919868825876 
 

Mr. Devendra Kumar, Secretary, ESRO 

Email: dev.env81@gmail.com  

Phone: +918447633672 
 

Mr. Hari Om Tyagi, President, ESRO 

Email: hari.evs@gmail.com  

Phone: +919015330812 
 

Mr. Arun Malik, Technical Advisor, ESRO 

Email: arunkavimalik@gmail.com  

Phone: +917983794482 
 

Ms. Rakesh, Treasurer, ESRO 

Phone: +919719111881 
 

Mr. Ravindra Singh, Technical Advisor, ESRO 

Email: rk.newdelhi.india@gmail.com  

Phone: +919927006283 
 

Mr. Pitam Singh Verma, Consultant, ESRO 

Phone: +918534863495 
 

Mr. Bijender Singh, Executive Member, ESRO 

Phone: +919927355420 
 

Dr. Vikas Baniwal, Consultant, ESRO 

Assistant Professor, University of Delhi 

Email: vikas.psy@gmail.com  

Phone: +919718075874 

 

 

 

 

 

mailto:esroindia@gmail.com
mailto:dev.env81@gmail.com
mailto:hari.evs@gmail.com
mailto:arunkavimalik@gmail.com
mailto:rk.newdelhi.india@gmail.com
mailto:vikas.psy@gmail.com
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CEC, New Delhi 

Ms. Alka Tomar, President, CEC 

Email: alka.tomar@cecin.org  

Phone: +919818044577 
 

 

GPVS, India 

Mr. Krishan Pal Singh, Founding Member and President, GPVS 

Phone: +919411092821 

 

Key Personnel: Biosketch and Roles in the Program 
 

Dr. Meenal Rana, Associate Professor in the department of Child Development, Humboldt 

State University, served as the program’s co-director and grant writer for this program. She 

was responsible for selecting the students for the program; directing the program 

coordinators in India for living arrangements, host families’ selection, travel logistics; 

following risk management/health safety procedures at HSU and at the U.S. Embassy in 

India; supporting students in visa procedures; coordinating various procedures with all the 

partners; providing cultural orientations to Indian and U.S. students. Dr. Rana was also 

responsible for all the communication with the grantor including the quarterly reports and 

intermittent meetings. She also coordinated with the CEC and the HSU evaluator to set up 

the data collection process. Additionally, Dr. Rana also supervised the research associates 

and undergraduate research assistants of the program. She was also responsible for guiding 

the data analysis procedures for this program. Dr. Rana stayed for 11 weeks in the 

communities and traveled to each community to supervise students on alternate days while 

another American faculty, Lonny Grafman and the program coordinator, Sanjay Rana 

supervised the students in the second community. She helped students acclimate into a new 

space, culture, and language. Dr. Rana also negotiated any host family situations during the 

program. Dr. Rana also provided instruction along with her colleague Lonny Grafman. She 

also supported both teams in the communities as needed. She helped the students and 

community teams organize the major education fairs; Dr. Rana also coordinated the site 

visits for the U.S. Embassy officials and students’ visits to the U.S. Embassy mid-program.  
 

Lonny Grafman, Lecturer in the department in Environmental Resources Engineering at 

Humboldt State University, also served as a co-director of the program. He stayed in India 

for 5 weeks—3 weeks in the beginning and 2 weeks during the culmination of the program. 

mailto:alka.tomar@cecin.org
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Due to his extensive experience in social entrepreneurship, he played an instrumental role 

in providing instruction and guidance on starting the projects. He helped pairing of the 

students, creating the teams for each community, and assigning the team members into 

product and engagement teams. He also coordinated the airport pickups and drop offs for 

the students. Professor Grafman also interacted with the officials from the U.S. Embassy in 

India. During his stay in India, he coordinated with Dr. Rana to supervise students in the 

communities alternatively. During his time away from the program after 3 weeks, he 

supported Dr. Rana on various program activities remotely. Once he came back, he coached 

the students for their final presentations and helped tying the loose ends of any ongoing 

projects. Professor Grafman was the primary instructor during his stay in India along with 

some support from Dr. Rana. He also helped Dr. Rana in setting up the procedures for host 

family selection and various contracts for students’ roles and responsibilities during the 

program. Professor Grafman also advised Dr. Rana and the evaluation team on design 

thinking framework for the pre-assessment data collection.  
 

Dr. Claire Knox, Faculty Emeritus, who has retired from the Child Development program in 

spring 2019, helped set up the interview process for students’ selection, supported the 

students’ interviews process, provided her input as needed. Dr. Knox also developed the 

evaluation procedure to guide the CEC organization’s data collection. She also provided any 

HSU related support during the program in India.  
 

Jennifer Tarlton, Lecturer in the department of Environmental Education and 

Interpretation, helped the students’ selection for the program. She also provided trainings 

on various Environmental Education curriculum to her students and coached them during 

their time away during the program.  
 

Bethany Phelps, Undergraduate Assistant and Research Associate for this project, played 

an instrumental role in setting up the students’ selection procedures and pairing of the U.S. 

and Indian students. Bethany provided instrumental and emotional support to the student 

participants while they were away for the program. Once she graduated from the program, 

we hired her as a research associate to coach a new undergraduate research assistant, 

Britney Bjork, for data collection with the students and the faculty members in the 

program. Bethany also conducted many interviews along with Britney. Bethany provided 

enormous amount of support during all phases of the program: planning, implementation, 

and evaluation.  
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Britney Bjork, Undergraduate Research Assistant, helped collecting data from the HSU 

students and faculty members about their experiences with the program. She also 

transcribed all the transcripts and coded the interview transcripts.  
 

Kacie Flynn is the executive director of the Sponsored Program Foundation*. Steve Karp 

was the director at the time of the grant award. He moved to a different university and 

Kacie Flynn succeeded his position. Sam Caudill, the grant analyst helped coordinate all 

the financial activities of this program.  
 

*The Humboldt State University Sponsored Programs Foundation (HSU SPF), an auxiliary 

organization to Humboldt State University managed the grant activities. HSU SPF is a 

California not-for-profit, public benefit corporation, having been incorporated in 1952. HSU 

SPF's primary mission is to provide the Humboldt State University community with 

professional and accessible pre- and post-award grant and contract services. HSU SPF 

manages all aspects of grant management. This includes tracking each award with a 

distinct project number, as well as compiling all required financial and technical reports as 

applicable, and overseeing compliance with federal, state, and local regulations. HSU SPF 

offers a full range of recruitment, human resources, and payroll support for grant funded 

employees and contracts with Humboldt State University for a full range of Accounts 

Payable, Accounts Receivable, and Procurement services. Finally, HSU SPF offers a full 

range of recruitment, human resources, and payroll support for grant-funded employees.  
 

  Dr. Sarita Anand, Associate Professor at the department of Development Communication 

and Extension, Lady Irwin College, served as a liaison between Humboldt State University 

and Lady Irwin College. She, along with other faculty members at Lady Irwin College, set up 

the selection criteria for Lady Irwin College students. Dr. Anand, along with Drs. Khanna and 

Gaur, visited the community sites, attended meetings at the U.S. Embassy, and hosted many 

presentations and meetings at the Lady Irwin College campus. Dr. Anand also provided any 

technical, instrumental, and logistical support as and when needed during the program.  
 

  Dr. Aparna Khanna, Associate Professor at the department of Development 

Communication and Extension, Lady Irwin College, served on the selection committee with 

other faculty members to select the Lady Irwin College students’ team. She, along with Drs. 

Anand and Gaur, visited the community sites, attended meetings at the U.S. Embassy, and 

hosted many presentations and meetings at the Lady Irwin College campus. Dr. Khanna also 

provided any technical, instrumental, and logistical support as and when needed during the 

program.  



15 | P a g e  

 

 

Dr. Ruchi Gaur, Assistant Professor at the department of Development Communication and 

Extension at Lady Irwin College, along with other Lady Irwin College faculty visited the 

community sites, attended meetings at the U.S. Embassy, and hosted many presentations 

and meetings at the Lady Irwin College campus. Dr. Gaur also helped significantly in the 

selection process and connecting Lady Irwin College and Humboldt State University students 

before the program started.  
 

  Dr. Aparna Siddhu, the director of the Lady Irwin College, provided space and time for the 

program presentations and meetings. She also shared her advice on the program during 

mid semester based on the students’ reports/presentations. The College also provided the 

educational and engagement material to the program. One of the emeritus faculty member 

helped with final presentation venue and catering.  
 

  Mr. Sanjay Rana, the founding member and chief functionary of the ESRO, served as the 

program coordinator in Baraut. He spearheaded the ESRO team by assigning various 

programmatic tasks to the team members—volunteers, host families, and drivers in the 

program. He also arranged the travels from Baraut to the two rural communities and to Delhi 

for different presentations and meetings. He was also responsible for ensuring the safety of 

the students, who participated in the program. Mr. Rana also supervised students in the 

communities once Professor Grafman left for the United States. Meenal Rana and Sanjay 

Rana supervised the students in communities on alternate days. Mr. Rana also played an 

important role in organizing the education fairs both the communities. He also hosted many 

students and a HSU faculty member at his home.  

 

  Mr. Devendra Kumar, the secretary of ESRO, helped establish the contracts between 

Humboldt State University and ESRO. He also provided his support to the Tavelagarhi 

product team for water testing and arranging materials for their products. Mr. Kumar also 

provided the technical and instrumental support as and when needed. He, along with Mr. 

Arun Kumar, helped Dr. Rana with the Rishikesh trip.  

 

  Mr. Arun Kumar and Mr. Pitam Singh served as host families for two of the student pairs. 

Ms. Rakesh hosted many students at her residence after three of the host family 

arrangements fell through. Mr. Ravindra Singh and Mr. Bijender Singh served as regular 

volunteers in the program. Additionally, the ESRO team organized many volunteers in both 

the communities as and when needed.  
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Ms. Alka Tomar, the director of Centre for Environment and Communication, has 21 years 

of experience working in research and development area of Environmental Science. She 

works in the area where these two communities were located; therefore, it made it easy for 

her to recruit community members for evaluation research. Ms. Tomar and her team 

collected program evaluation data. Please see the program evaluation timeline (p. 22) for 

more details.  
 

  Mr. Krishan Pal Singh, the founding member and the president of GPVS, played a key role 

in the community of Daula. He provided the library space for the students and faculty for 

their work; he connected the community members and various government officials with 

the team members. In coordination with ESRO, Mr. Singh arranged the food and other 

instrumental supports to the students who worked in the Daula community. He played an 

important role in arranging the Daula fair.  

 

HSU Students Engaged in the Program 
 

Kimberly Duarte, Child Development, Humboldt State University 

Graduated in spring 2019 

Email: kbd15@humboldt.edu; Phone: 8182574916  

Engagement team, Tavelagarhi 
 

Jasmine Phillips, Child Development, Humboldt State University 

Graduated in fall 2019 

Email: jlp1025@humboldt.edu; Phone: 7074979321 

Engagement team, Daula 
 

Gloria Brown, Child Development, Humboldt State University 

Graduated in spring 2018 

Email: gsb110@humboldt.edu; Phone: 5623286232 

Product team, Daula 
 

Haley Herren, Child Development, Humboldt State University 

Graduated in spring 2018 

Email: hrherren2794@gmail.com; Phone: 6616454085 

Engagement team, Tavelagarhi 

 

mailto:kbd15@humboldt.edu
mailto:jlp1025@humboldt.edu
mailto:gsb110@humboldt.edu
mailto:hrherren2794@gmail.com
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Kenneth Chase, Environment Education and Interpretation, Humboldt State University 

Email: kgc117@humbodlt.edu; Phone: 7074783540 

Product team, Tavelagarhi 
 

Anna Spitzer, Environment Education and Interpretation, Humboldt State University 

Graduated in fall 2019 

Email: kgc117@humbodlt.edu; Phone: 7603318257 

Engagement team, Daula 
 

Lorenz Hernandez, Environmental Resources Engineering 

Graduated in spring 2019 

Email: lvh33@humboldt.edu; Phone: 9093332218 

Product team, Daula 
 

Sophia Bogner, Geospatial Sciences 

Dropped off from the program after 3 weeks 

 

Lady Irwin College Students Engaged in the Program 
 

Srishti Malik, Department of Communication and Extension, Lady Irwin College  

Graduated in spring 2019 

Email: srishti.imprimispr@gmail.com; Phone: +918745032212 

Product team, Daula 
 

Uma Malik, Department of Communication and Extension, Lady Irwin College  

Graduated spring 2018 

Email: umamalik8295@gmail.com; Phone: +918447408777 

Engagement team, Daula 
 

Tanvi Gulati, Department of Communication and Extension, Lady Irwin College  

Graduated spring 2018 

Email: chitrangi25@gmail.com; Phone: +919871967129 

Product team, Daula 
 

Umang Chauhan, Department of Communication and Extension, Lady Irwin College  

Graduated spring 2018 

Email: c.umang912@gmail.com; Phone: +919868896737 

Product team, Daula 

mailto:kgc117@humbodlt.edu
mailto:kgc117@humbodlt.edu
mailto:lvh33@humboldt.edu
mailto:srishti.imprimispr@gmail.com
mailto:umamalik8295@gmail.com
mailto:chitrangi25@gmail.com
mailto:c.umang912@gmail.com


18 | P a g e  

 

 

Arshiya Wadhwa, Department of Communication and Extension, Lady Irwin College  

Doctoral Student 

Email: wadhwa.arshiya@gmail.com; Phone: +919999893319 

Engagement team, Tavelagarhi 
 

Aakanksha Gautam, Department of Communication and Extension, Lady Irwin College  

Doctoral Student at Ambedkar University 

Email: aakanksha.gautam.pro@gmail.com; Phone: +918920031039 

Product team, Tavelagarhi 
 

Arushi Srivastva, Department of Communication and Extension, Lady Irwin College  

Email: arushisrivastav29@gmail.com; Phone: +919971018296 

Engagement team, Tavelagarhi 
 

Himani Bharat, Department of Communication and Extension, Lady Irwin College  

Email: himanibharat504@gmail.com; Phone: +918475967715 

Engagement team, Tavelagarhi 

 

Project Description 

In summer 2018, Rural Youth Volunteers in India paired eight students1 from HSU in Arcata, 

California (U.S.), with eight students from Lady Irwin College, New Delhi (India) to work in 

two northern India rural communities in the Baghpat district of Uttar Pradesh (Villages: 

Tavelagarhi and Daula) on social entrepreneurship projects. Each student pair was placed 

with different host families in the Baraut town of Baghpat district. During the program, the 

teams traveled from their host families in Baraut to their respective villages on daily basis. 

Please see figure 1 (p. 20) for the location of each community on the map.  

 

Rural Youth Volunteers used the assessment data collected by the CEC organization prior 

to their placement to gauge the needs of the community. The teams worked further on 

assessing the needs, resources, and priorities of these communities by interacting with 

them, interviewing them, and by immersing themselves in the communities. They used this 

information to plan activities to address social and environmental issues while co-creating 

economic opportunities for its residents. 

                                                 
1
 One of the HSU students dropped out of the program after week 3 due to lack of adaptation to the weather, culture, 

and program goals.  

mailto:wadhwa.arshiya@gmail.com
mailto:aakanksha.gautam.pro@gmail.com
mailto:arushisrivastav29@gmail.com
mailto:himanibharat504@gmail.com
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Rural Youth Volunteers in India was a paired program between Lady Irwin College, New 

Delhi students and Humboldt State University, California students. The program took place 

between May-August 2018. We placed paired teams in two villages: Daula, which focused 

on waste management, and Tavelagarhi, which focused on water. Within each village, these 

teams were split into two subgroups: product team and community engagement team. 

Both teams aimed to create sustainable social entrepreneurship opportunities, spread 

awareness about environmental issues and solutions, and encourage a sustainable 

community in terms of solid waste management and water conservation/safe water 

storage.  
 

The students spent first two weeks in building rapport with community members and 

assessing what was already working well within the community. The product team, after 

creating and testing the initial prototypes and their iterations, developed products in both 

communities. The engagement team developed criteria to guide their community 

engagement activities, which included games, songs, street plays, and school youth 

activities.  
 

The detailed description, examples, and pictures of the key project activities are available 

on the following appropedia pages (links embedded):  

Daula Product Team 

Daula Engagement Team 

Tavelagarhi Product Team 

Tavelagarhi Engagement Team 
 

The program timeline is presented on p. 21. Below in the footnote is the description of 

community assessment data collection2. 

                                                 
2 The Centre for Environment Communication (CEC) collected the need assessment and resource mapping data from both 

the communities by conducting surveys and focus groups. The focus of asset mapping included: education, food and health, 

infrastructure, assets, women and children, nature and human capital, and other programs available in the village. Design 

thinking was used for survey questions. The CEC team asked the following questions: a) describe a typical day in your day-to-

day life, b) describe some day-to-day challenges in your life, c) what are some of the things you or others could do to help 

overcome the challenges? , d) describe the problems that you see in your village, and e) what are some of the ways to solve 

the problems? The team selected 25 participants from each village ensuring the fair representation from age groups (11-90 

years), gender (male, female, other), religions (Hindu, Muslims, Other), castes (Jaat, Baniya, Brahmin, SC/ST), professions 

(Farmer, homemaker, carpenter, business person, doctor, teacher, other), educational levels (no school, high school, college, 

professional degree), and political standing (leader, citizen of the village). The team asked for participants’ permission to 

conduct one-on-one interviews at the place of their comfort and to audio record the interviews. The evaluation team also 

took their pictures after seeking permission (see pictures 1 and 2). The raw data from focus groups and interviews were 

shared with Humboldt State University. The program team summarized the findings and shared them on Canvas (i.e. 

Learning Management System that is being used for the program students and faculty members). Most commonly identified 

needs for the Tavelagarhi community were: water and solar. The Daula community identified waste management as their 

topmost need. 

https://www.appropedia.org/Daula_waste_product_2018
https://www.appropedia.org/Daula_waste_community_engagement_2018
https://www.appropedia.org/Tavelagarhi_water_product_2018
https://www.appropedia.org/Tavelagarhi_water_community_engagement_2018
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Figure 1. Cities, Towns, and Villages in the Program 

Appropedia Page View Analytics (Provided by Lonny Grafman) 

 

Total page views by validated humans (i.e. not including robots and people with all tracking 

turned off): 2851 

 

https://www.appropedia.org/Rural_Youth_Volunteers_in_India  

Pages with Rural Youth Volunteers in India in the title: 204 

 

https://www.appropedia.org/Daula_waste_community_engagement_2018  

https://www.appropedia.org/Daula_waste_product_2018  

Pages with Daula in the title: 1070 

 

https://www.appropedia.org/Tavelagarhi_water_community_engagement_2018  

https://www.appropedia.org/Tavelagarhi_water_product_2018  

Pages with Tavelagarhi in the title: 1141 

 

https://www.appropedia.org/Category:Practivistas_India_Program  

Pages with Practivistas India in the title: 436  

https://www.appropedia.org/Welcome_to_Appropedia
https://www.appropedia.org/Rural_Youth_Volunteers_in_India
https://www.appropedia.org/Daula_waste_community_engagement_2018
https://www.appropedia.org/Daula_waste_product_2018
https://www.appropedia.org/Tavelagarhi_water_community_engagement_2018
https://www.appropedia.org/Tavelagarhi_water_product_2018
https://www.appropedia.org/Category:Practivistas_India_Program
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Program Timeline July 17th, 2017: Grant Submitted 

Sept 8th, 2017: Grant Confirmed 

Jan 2018: Call for Participants 

March-April, 2018: Participants Finalized 

April-May, 2018: Travel Planning/Risk Management Procedures 

May 29th, 2018: Everyone but One Student from HSU reached 

May 30h, 2018: Meeting at American Center/Health Briefing 

May 31st, 2018: Pre-departure briefing/Travel to Baraut 

June 1st, 2018: Welcome Ceremony in Baraut 

 

June 2nd, 2018: First Visit to Tavelagarhi 

 

June 3rd, 2018: First Visit to Daula; Teams formed/Communities assigned 

 

June 4rd, 2018: Last HSU student arrived/Students went to their communities 

 

June 19th, 2018: One HSU student left—could not adjust to heat/food/work 

 

June 20th, 2018: Lady Irwin College Faculty visited both communities 

 

July 6th to 8th, 2018: Trip to Rishikesh 

 

July 12th, 2018: Mid program presentations at Lady Irwin College 

 

July 19th and 20th, 2018: Mid program monitoring visit  

 

July 21st, 2018: Education Fair One, Daula   

 

July 23rd, 2018: Education Fair, Tavelagarhi   

 

August 5th, 2018: Education Fair Two, Daula 

 

August 5th-6th, 2018: Farewell parties by the community 

 

August 9th, 2018: Final Presentations at India Center 

 

August 10th, 2018: Meeting at American Center/Lunch at Diplomat’s House/ Media Coverage 

 

August 11th to 13th, 2018: Departures to US 

 

July 5th to 7th, 2019: Dr. Rana visited both the communities 
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Feb 2018 

April 2018 

August 2018 

Dec 2018 

Feb 2019 

May 2019 

Oct 2019 

Pre 

assessment 

data (PAD) 

collection 

began 

PAD collection 

complete 

(N=54) 

27 Daula 

27 Tavelagarhi 

2 Focus 

Group 

Discussions 

with 15 

student 

participants 

(N=2) 

Mid-term 

Data (MTD) 

Collection 

from the 

communities 

began 

MTD 

Collection 

complete 

15 Daula 

14 Tavelagarhi 

(N=29) 

Sustainability 

focus groups 

3 Daula 

3 Tavelagarhi 

(N=6) 

Individual 

Interviews 

8 Lady Irwin 

College 

Students 

4 Lady Irwin 

College 

Faculty 

6 Humboldt 

State 

University 

Students  

2 Humboldt 

State 

University 

Faculty 

(N=20) 

Program Evaluation Timeline 
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Dissemination and Outreach to Date 
 

Final Program Presentations, August 9th, 2018: The HSU faculty members, Lonny Grafman 

and Meenal Rana, along with their students from Humboldt State University and Lady Irwin 

College presented on the findings of their work for Rural Youth Volunteers in India 

program.  About 120 people attended the final presentation at India International Center, 

along with B.K. Chaturvedi, Padma Bhushan Awardee, Former Cabinet Secretary and 

Member, Planning Commission; Sarah Zeibell, Regional Public Engagement Specialist, 

American Spaces; Mandeep Kaur, All India Principal Program Advisor, U.S. Embassy, India; 

Anupa Siddhu, Director, Lady Irwin College, New Delhi.  
 

Environmental Resources Engineering Seminar, Oct 12th, 2018: Summer in India, presented 

by Lonny Grafman & Lorenz Viste Hernandez (student) 
 

Coastal Currents, Oct 17th: A Californian Radio show talk by Lonny Grafman 
 

Sustainable Future Speaker Series, Oct 18th, 2018: Local water innovation through 

community-university partnerships (Lonny Grafman). The presentations were well received 

by the community members and students and generated lot of interest for future student 

exchange/study abroad programs in India.  
 

Presentation for the University, Nov 7th, 2019: Meenal Rana presented with Lonny 

Grafman and their students (Kenneth Chase, Kimberly Duarte, Jasmine Phillips, and 

Bethany Phelps), an event attended by department chairs, Center for Teaching and 

Learning Director, Provost, Office of Diversity, Equity, and Inclusion Director, faculty and 

students.  
 

Diwali Showcase at Humboldt State University, Nov 9th, 2019: The program students 

showcased the work through tabling the pictures from the program.  
 

Wonderfruit Festival Presentation, Dec 14th, 2019: Lonny Grafman was invited by 

Wonderfruit through Ocean SOS to present his work on water conservation and water 

catchment to Thailand. His self-supported trip enabled the dissemination of the findings 

from Rural Youth Volunteers in India project.   
 

Presentations to Rotaries of Humboldt and Del Norte, January 31st, 2019: Meenal Rana and 

some students, Gloria Brown, Lorenz Hernandez, Anna Spitzer, Jasmine Phillips, and 

Kimberly Duarte, presented the program conception and outcomes with rotaries from two 

CA counties: Humboldt and Del Norte at an event organized by the College of Professional 
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Studies, Humboldt State University. The Child Development department also tabled and 

highlighted the pictures and videos of the program, while the students talked about their 

experiences with the rotaries. 
 

International Education Week, February 15th, 2019: Meenal Rana and Lonny Grafman 

presented along with Anna Spitzer and Lorenz Hernandez during International Education 

Week at Humboldt State University. The international studies program students are 

required to attend these workshop presentations. Most students asked questions about 

the program. We received a positive feedback. 
 

Science on Screen, Apocalyptic Technologies, February 21st, 2019: Lonny Grafman 

presented on several of his projects including Rural Youth Volunteers program outcomes 

during this presentation at a local theatre followed by the movie, “Tank Girl” 
 

Peer Review Articles: Four articles are in progress out of this work: 1) Youth-Adult 

Partnerships in Community Engagement: A Case Study of Daula (India), Meenal Rana, 

Lonny Grafman, & Bethany Phelps (also accepted for the biennial meeting for the Society of 

Research on Adolescence conference, to be presented at ); 2) Collaborations in 

International Service Learning, Bethany Phelps & Meenal Rana; 3) Eclectic Frameworks for 

Community Behavior Change and International Experiential Learning, Meenal Rana, Aparna 

Khanna, Sarita Anand, & Lonny Grafman; 4) Making a 360 Degree Connect: Experiences 

from HSU-LIC 2018 International Study Abroad Program, Aparna Khanna, Meenal Rana, 

Lonny Grafman, & Sarita Anand.  
 

Videos: Below are the links for the program videos 

Overview of the Program 

Program Overview, Dr. Vikas Baniwal 

Team Daula Video 

Tavelagarhi Product Development 

Short Film on Water, Developed by Tavelagarhi Team 

Mission Clean Daula Video 

Engagement Team, Daula 

Students’ Learning Reflections 

Program Video, Tavelagarhi 

Tavelagarhi Work 
 

 

https://www.youtube.com/watch?v=_raLr_Lj0AM&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=4
https://www.youtube.com/watch?v=AXrjUmFpkl0&fbclid=IwAR0yY9IDWMXPZKSHvv6OOCHn8I9OWQOB4TZ7MADVTNYBMsgLyFo6j5Fz-7I
https://www.youtube.com/watch?v=_qdSpIfWreI&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=1
https://www.youtube.com/watch?v=fCeEVWyAwrs&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=2
https://www.youtube.com/watch?v=MtuOIs5cGAs&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=5
https://www.youtube.com/watch?v=ZoadOV1gztM&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=7
https://www.youtube.com/watch?v=cu56SkwLtPY&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=8
https://www.youtube.com/watch?v=EqKDYFAh9Gk&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=10
https://www.youtube.com/watch?v=FPr7thBccC8&list=PLYwqmVONb58fPDkkHIygLoqiVmBNG2glS&index=9
https://www.youtube.com/watch?v=iFulNFnECcU&t=9s
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Overall Estimated Analytics of Social Media (Facebook) 

 4,970 members, ESRO Facebook 

 1000 members, GPVS Facebook 

 1017 members, Mission Clean Daula Facebook 

 Faculty members from U.S. frequently share the program activities, collectively 

reaches to 4200 members 

 Faculty members from India also share the program activities, collectively reaches to 

1000 members 

 

Media Coverage: The program activities have been covered by local and national media in 

newspapers (e.g., Jan vani, Amar Ujala, Dainik Jagran, Hindustan, and Hindustan Times) and 

news channels (e.g., Zee News, Sonipat 24, Loksabha, and youtube). The media coverage 

pictures/program pictures are attached in the end.  
 

Numerical Impacts in the Community: Total impacts in the two communities included 10 

workshops, attended by more than 100 participants; about 1500 school students from 4 

different schools were engaged in the program; approximately 1700 community members 

attended 3 education fairs during the program. A core community team has been created 

in both communities, consisting of 20 members in each team (a total of 40). In the next 

section, we provided the analysis of program evaluation interviews.  
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Program Impact 

One of the student participants shared, “People always ask, ‘oh how was India?’ and I look at 

them and I just stare at them for a second because I don’t know what to say because it was such 

a great trip and it was hard and you learn so much and you went through all of the emotions in 

such a short amount of time and it was fun. I usually say, ‘it was interesting.’ People say, ‘wat do 

you mean?’ I’m like, ‘I mean that it was interesting the reason you’re intrigued is the only way I can 

describe what actually happened and how I feel about it. It was interesting.’ I do not think anybody 

expects to do so much with themselves, with other people in a community, in such a short amount 

of time. So much happened I just don’t know what happened but it was interesting. It is a blanket 

statement but it was interesting.” 

The findings for the program impact are divided into three major themes: 1) Impact on 

students who participated in the program; 2) Impact: Collaborations, and; 3) Impact on 

communities, from the program participants’ perspectives and from the communities’ 

perspectives. 

 

Impact on Student Participants 

One of the faculty participants shared that even though it is difficult to assess the changes 

in the students’ right after the program, with more time and reflection, the participants might 

notice more changes in themselves.  “It is interesting to see a year later, it is much more exciting 

to see five or ten years later what the impacts were on the participants. I think that, it changed all 

of our students, and to me that is a success because it was one of the stated reasons to go- ‘Go 

because you want to change.’ But I don’t know for our students how successful that was and I 

probably won’t start judging it for another five to ten years.” The student participants shared 

their learning that happened due to this program experience. One of the student 

participants reflected on their learning, “I expected a more of tangible outcome. In the end, it 

was not a tangible thing that we produced but it was more like inspiration, motivation, and 

learning experiences and change of perspective, and cultural exchange. 
 

Breaking the Stereotypes: One of the learning experiences that both sides of the participants 

shared was breaking the preconceived notions about each other’s cultures that was a result 

of the biased media portrayal or limited exposure to diversity. Most participants got 

validations for their open mindedness coming into the program. As one of the participants 
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said, “I could see things in the media or hear stories but they are all very one sided and anecdotal. 

I did not have any solid perceptions of the people of India before I went there. I definitely think 

that people are close-minded point of view, like my mom tried to scare me like, ‘be careful its 

dangerous.’ But I mean it’s dangerous out here too, so I just brushed that off. And of course, there 

is danger in stuff when you are traveling, I wouldn’t attribute dangerous to the whole country or a 

group of people. In fact, I learned that they [Indian communities] are all super welcoming. One 

thing I loved was their sense of community in the village or otherwise. Always collaborating and 

hanging out and having tea together. It seemed like a very open door kind of place. Where if you 

wanted to stop by and say hi they would welcome you with open arms anytime of the day and 

make you tea and have cookies. They are very welcoming. People take time, it is slower paced. 

Definitely higher values on family and relationships than self, is a huge thing. It was cool to be a 

part of. Less autonomy more relationships.” 

Another student from the United States shared, “What other people told me [about India], I feel 

like people painted a picture of fear. Especially being a woman. They were like, ‘Oh you’re going to 

India, oh no!’ I feel that is a lot of what we are taught in the US about anywhere foreign that isn’t 

Europe. It is the fear of the unknown that we are fed, which is such garbage. I feel like I was just it 

wasn’t anywhere where I was like, ‘oh I want to go here!’ granted I wanted to go anywhere all the 

places I can but I used to watch so you think you can dance, and I loved Bollywood, and I love 

Indian food so I was really excited to try the food and experience the new culture. I was trying to 

be really open minded about it and not have a lot of expectations but also be aware of my safety.” 

One of the students from the United States also shared, “The way that Indian people are 

portrayed in American media is so stupid, oh they work at a gas station or they work at a 

convenience store, and they have a thick accent and they are darker skinned. That is inaccurate 

there are some of those people, but just because you see them every so often, that doesn’t mean 

it speaks for the billions of people. Our limited media perception limits your thinking and that 

other people you may experience in India.” 

The perception of Indian students regarding their U.S. counterparts by living together for the 

period of the program also changed. One student said, “I was surprised with the fact that all 

the students from the US have taken student loans for their studies and they were going to repay 

them by working. I felt that it was very different from the Indian context and this changed the 

perception that I had earlier. I never knew that part that they are working and studying and 

repaying their loan as well.” Another student shared, “They were capable of doing everything 
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themselves. They were very punctual and always reported at time. I thought that they would be 

spoiled. I was more spoiled than them.” 

Advocacy and Responsibility for the Environment: The students, U.S. and Indian alike, 

shared that they became more responsible towards social and environmental issues. Not 

only they try to use the resources judiciously, they also started advocating for these issues. 

One such example is, “I feel more concerned about my society my environment like saving water, 

saving electricity, and waste management. These small things have changed my perception about 

using the resources. After coming back from project, I try to insist people or even my parent to 

waste less water.” 

Adaptation and Flexibility: The students shared their adaptability and flexibility that they 

had to learn and practice by being part of the Rural Youth Volunteers in India program. The 

program was ever evolving; the culture and language, living arrangements, weather, and 

many factors led the program participants to constantly adapt to the new environment. This 

flexibility was also important due to different concepts of Indian and U.S. times. The 

participants also made decisions to change things that were not working. Flexibility and 

adaptability were also important in accommodating different ideas, personalities, work pace 

and points of views. Some examples of adaptability and flexibility are as under: 

I think staying away from our family for two and a half months was difficult 

because in the Indian context, we usually live together or stay at the same room. I 

am sure it is difficult for the American students as well traveling to a completely 

different country. However, we created our own families here and it was even more 

difficult to let them go. I think I learned adapting to different situations. 

  

I think one thing that as a team we all really adapted well was flexibility. We just 

learned to be really flexible and we typically had an agenda multiple things to do 

for the day and we would typically want to do them in a certain order but 

sometimes like we would just switch that order because there's no electricity or we 

need to go shopping to make a product out in a different town or something so we 

became very flexible. I think the fact that our team is really good and 

communication like we have no issues in communicating with each other and if 

there's an issue we address it head on. So I think that the fact that we became so 
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flexible and the fact that we were so willing to communicate with one another is 

how we overcame all these challenges. At the end of the day. 

  

I'm a really fast paced person and I do things really quickly and do them really 

efficiently. I just get them done and, on this trip, I couldn't really do that at all. There 

is all you know there's many things that were out of our control and we just had to 

go with the flow. So I think that one thing I definitely have to put into practice a lot 

more is just kind of like slowing down a little bit like some things don't need to be 

as fast paced as other things like It's ok to take your time with some things. 
 

Resiliency and Improved Self-Efficacy:  The participants shared about the challenges that 

they faced in the program and the ways these challenges and hardships shaped their self-

efficacy and improved resiliency. The participants applied the skills that they learned in the 

program to other areas of their life after the program was over. One such examples is as 

follows, “ Thanks to [one of the program’s co-director]. Not only am I a team player, but she also 

made me recognize that I am also a team leader. Now I have no problem stepping up and speaking 

up for others. When it comes to teamwork the final education fair we had at the school, I really 

used that opportunity to reflect. I was in charge of it a lot with [name of peers], there was a time 

where we would butt heads and I realized that I just wanted everything done how I wanted and I 

didn’t let her input and I was just like, ‘why did I do that? We’re supposed to be a team?’ Now, I 

definitely feel like I’m more social because I was put out there. Now, that I present I don’t get 

nervous anymore, yeah I’m still like, ‘I’m shy’ but I don’t get nervous because I had to present in 

front of the Indian embassy and the US embassy so I just like this is nothing, well school is 

everything but (laughs) the pressure you feel is not as extreme. I feel like I can do anything now.” 

One of the Indian students shared, “Success was reflected in terms of knowledge, skills and 

capability. The knowledge was exchanged through discussions between the American and Indian 

students. Skill set was enhanced through our engagement in the development sector. Developing 

entrepreneurship thoughts and making products was unimaginable. Being an Indian student, I 

never thought I could do it in the community. I would have imagined or maybe would have taken 

these steps forward by contacting other NGOs, but here we had to make it ourselves first. 

Therefore, this proved to be a major success for a sustainable future.” 
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Improved Communication Skills: The student participants noted that their communication 

skills improved because of going back and forth across different language and cultural 

pragmatics, even though it was stressful at the time. Due to transitioning and shading 

through various cultural contexts of conversations, many participants reported gains in their 

listening and communication skills. An Indian student shared such example, “I explored a lot 

of my skills as a listener. I could easily communicate with the community members and participate 

in theatre. People wanted to listen to me and I could create documentation for monitoring and 

evaluation. Documenting the program is an important task. It helped improve the quality and 

evaluation and communication skill that was key skill to any student. l learned how to control my 

emotions.” Many Indian students also reported learning to disagree with their peers and to 

communicate those disagreements without having to worry about jeopardizing their 

relationships. 

Empathy: The student participants also reported using empathy in their work with the 

communities (an essential ingredient of human centered design). During the program 

period, they also learned about human conditions and community resiliency that helped 

them build empathy. Two such examples are as under: 

My learning was that empathy is important when you are engaging with the 

community. Any project because you need to be a part of the community so that 

they can be a part of your project. Also, one more thing to add is that you should 

follow up on your project because the project gets over but the relationships 

continue. So, we can motivate them at least we can give suggestions to them but 

we need to follow up. 

  

I get very sensitive because I have worked with those people who have little water 

but still, they are managing their life and living. They have little money but they are 

sending their children to school. So, working in the community and living in the 

village helped me to understand their problem. It helps me to become more 

sensitive human being to work. Now I am applying with me, my parents, my society 

in daily routine. Therefore, I have changed in a positive manner. 
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Self-Reflection on Privilege and Positionality: Building empathy and sensitivity towards 

human conditions also helped them understand that they would be working with the 

community and not for the community. The student participants also recognized that they 

were not “experts” and they needed to learn a lot from the community members. This type 

of self-reflection is important in the community work. One of the students, who could not 

stay longer in the program, came with the mindset that they were there to “help the 

communities”. It does not allow building relationships with the community members when 

there is a power hierarchy in such relationships. Many students wrote daily journals to reflect 

their thoughts. All student participants were also required to submit their reflections once in 

4 weeks. Below is one example from one of the U.S. students about her understanding of 

her privilege and situating herself in a community collaborator than a community helper. 

They [the community members] were very welcoming and they seemed happy for 

us to be there because they knew we wanted to, not help, but work with them, and 

that we were not there to take over anything. I was kind of worried about that 

definitely, I didn’t want them to see us as white people coming in and trying to fix 

them or something but I feel like they didn’t see us like that, that wasn’t our goal so 

I am glad we were all on the same page and working together. 
 

Cultural Exchanges:  The student participants got many opportunities to share their cultures 

with each other. The program director and the coordinator created many other 

opportunities for the students to experience Indian culture. Such opportunities include 

attending various tea parties, lunch and dinner hosted by the community members; a family 

invited the students and faculty to their mango orchard for the mango/milk party; one of the 

community members invited the team to his rifle range, where the students got to meet with 

nationally known elderly shooter. The students and the faculty co-director also attended 

International Yoga camp. The program coordinator arranged for the students to attend an 

Indian wedding party. One of the co-directors, along with two ESRO team members, took 

many students to Rishikesh, one of the tourist places, where they also visited the national 

Ganga cleaning project. One of the host families took some students to Taj Mahal in Agra. 

The American students talked with their families frequently over the video chat and 

introduced their Indian peers to their families. They continue to have those cultural 

exchanges. One of the participants shared that the Indian community youth video chatted 

with the student and her roommates. Another participant shared the use of social media in 

cultural exchange, “We are able to exchange our cultures with each other. Because we spent so 
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much time living in their culture and being in their culture and them talking to us and learning 

from us, we send each other cultural memes too, which, is funny, because I’m like, ‘I don’t know 

why this is popping up on my explore page but I totally understand it!’ like and send- and same 

for them. It is cool that we can see that cultural exchange.” 

Learning by Doing: Overall, the student participants in the program learned several skills by 

doing, applying what they had learned in their college, and taking their new learning to 

different realms of their lives. One such example is, “This program really changed me as a 

person and I learned lot of things like I learnt to be punctual, be patient and on time, when I don’t 

feel to work but still, I have to work. Respecting the amount of time that others are giving us the 

energy that we are contributing. I think this project should happen again, because this really 

changes a person. In addition, it is meaningful and helpful for the cause. College mate and the 

people who would like to work in the kind of project were appreciating. It was very experiential 

learning in the project. We had not only learned just practical ground but also learned by doing 

and by listening and observing on ground. This was also one of the key aspects of the project. 

Therefore, it is my opinion that I feel such project should happen again.” 

As one of the faculty participants shared that it would be interesting to explore the program 

impact on student participants over the years to come. Even though most student interviews 

were conducted a year after the program ended, the students were still in their formative 

years of identity development and career explorations. It would be meaningful to continue 

following their growth. In the next section, we present the data on collaborations that 

emerged out of the program evaluation process. 

  

Impact: Collaborations 

Collaborating with a large group of people, who spoke different languages and had different 

communication styles and worldview, was definitely a challenge for most participants. 

However, many virtues developed over the period of this program because of this cross-

cultural collaboration.  This section is divided into four main subsections: 1) Challenges in 

collaborations; 2) External factors that affected collaborations; 3) Complementary 

collaborations, 4) Improved and continued collaborations.  

  



33 | P a g e  

 

Challenges in Collaborations 

Under each challenge, we provide one or two examples using student participants’ voice. 

 

Big groups and different viewpoints 

I am all for being a team player, I like collaboration, I like how it brings in other 

people’s perspectives. Sometimes it is frustrating because you are working with 100 

different other personalities with people but overall you are going to get more out 

of it. 

 

Different communication styles 

The way we do it is definitely different. Western culture is very fast paced. Say what 

you need to say and get it over with, very quickly. Whereas, eastern culture they are 

going sit there and take the time to talk about you with something, they are going 

to want to know about you, where you come from, and I think that is super 

important because that is all things you bring with the person you are in that 

moment. Taking the chance to get to know that for somebody in our culture is super 

intimate it is a very intimate exchange. Whereas, there it is just me knowing your 

name is knowing where your family is from in India. There I find myself getting 

frustrated like, ‘why do you need to know that right now that has nothing to do with 

what we are talking about.’ But as I reflect now I see it is getting to understand 

where you are coming from and what your perspective is. It’s funny because I don’t 

know if that is intentional but it is great and it works it makes things more 

comfortable and communicative. That is why they are so comfortable with each 

other whereas here everyone is distant, because it is classified as such an intimate 

exchange for us. 

Hierarchy in collaborations: Flat hierarchy vs. vertical hierarchy 

One thing I noticed that usually when they are collaborating there is one or two 

kind of leaders more likely maybe in the United States we try to be equal and have 

equal say. That was one difference; usually there is one person that takes the lead 

with the Indian Students. 
  

In general, our relationships with our professors, the students from India, it is a lot 

more like, ‘professional and this is how it is and this is your professor.’ Whereas, 
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Meenal is a special exception, obviously that’s not how it is with all of our 

professors, but it is more of like a relationship. I can see too that the students from 

India have a special relationship with Meenal, and they are like, ‘you are so cool!’ 

not comparatively to their professors (laughs) but it is just a different type of 

relationship. I feel like it is, I don’t want to say equal, but like I feel like we brought 

that to them. We are all in this together. Everyone’s opinion is valid and everyone 

has something to bring to it. 

  

Language barriers 

Sometimes it was hard to collaborate with community members because American 

students had hard time understanding the language and sometimes-Indian 

students had to do double duty to translate for community members and for the 

American students. It was hard, stressful, and time consuming but I do not know if 

there are any other ways to do it. 

  

External Factors that affected Collaborations 

Below are some examples under each sub theme. 

 

Extremely Hot Weather 

The overall atmosphere was really hot and sweaty and we were all tired so 

sometimes people were more likely to lash out that was definitely a factor. 

 

Differential Treatment of U.S. Students and Indian Students 

There was one incidence where we were getting many news media and I was talking 

to the coordinator why does the title always say, ‘American students are testing this’ 

‘American faculty is doing this’. This is bizarre. I don’t care if my name is not there; I 

don’t care about the press. I actually liked that people were giving more importance 

to my colleague. But as far as the students were concerned I wanted to see Lady 

Irwin college students in the same way in the news media. Because that would affect 

our team processes, that would affect the collaboration, because it’s not just the 

American students who are doing this. I also noticed a pattern in the news and I 

asked one of the Indian team members, ‘so how come these three particular 
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American students are the only ones that are always in the news? Why not our other 

American (students of color) students?’ The response was, ‘because they are the only 

ones that look like Americans.’ And I was so angry. I said, ‘excuse me, do you even 

know who Americans are? You think there are only white people in the United 

States?” These different treatments definitely gave us more legwork to do before we 

could collaborate in a smoother manner. 

  

Differential Treatment and fall through with Host Families 

The host families were also giving more importance to our HSU students than Lady 

Irwin College students. Thinking that Lady Irwin College students are local and HSU 

students are just like guests- HSU person is guest and Lady Irwin College is on the 

host team. And putting more responsibilities on Lady Irwin College students for 

taking care of HSU students. In fact, some of them expected that Lady Irwin College 

students should also help them in the kitchen or something and feeding HSU 

students. So sometimes, that also affected some team processes. Lady Irwin College 

students took multiple burdens of translation and trying to meet the host families’ 

expectations. I think Lady Irwin College students were very good sports like, ‘it 

doesn’t matter, it’s not fun that they are expecting things from me but not from the 

other student but it’s temporary we will be okay.’ American students, until they 

learned what was going on, interpreted this treatment as if they were treated more 

as outsiders than their Indian counterparts.  

Deep rooted Patriarchal Structures 

Many students and faculty members in the program were challenged by the patriarchal 

structures in the communities, more in Tavelagarhi than in the Daula community. The 

students also challenged the program coordinator at many instances for some of the 

practices in the villages, (mis)interpreting his attitudes as endorsing those practices. There 

were many instances where the female program co-director had to negotiate some of these 

challenges, “We are not here to change these deep rooted traditions. It is work in progress. The 

only way we could show them our power (women) is to do our work with the most integrity. You 

might say that we do not have to prove ourselves. I agree with you but in this context and in this 

time frame, this is the only thing that seems like a reasonable choice”. There were instances 

where the community members treated the only male student differently than our women 

students. One of the students shared her concerns, “At first I was upset towards him because 
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everyone loves him because he’s a dude, that’s why they respect him. It got to a point where they 

thought he was a professor and when they would talk to us in a group it would be directed towards 

him only. And they wouldn’t talk to all of us. That was annoying but it’s the culture, it’s not just 

him, it’s all of us. I thought that he was supposed to be the brains and sure he did input but it was 

all of us at the end of the day.” The female co-director, who grew up in India, worked in the 

U.S., shared her appreciation for her male colleague, the co-director of the program, “Lonny 

was a big support. I think one of the things that was very useful for Indian males to model Lonny’s 

behaviors—that you can be a male and a sensitive person at the same time. You can be a 

professional, strong professional, but you could also respect your female counterparts as strong 

professionals. So, I think that was really useful for male collaborators to see that.” 

Complementary Collaborations 

Below are some examples under each sub theme. 

 

Interdisciplinary and Intercultural Collaborations. 

 It was a really cool experience to get to dabble in different parts: child development 

working with kids; or environmental education which, is my major concentration, 

so that was cool to go in to schools and do that; there was also environment 

engineering perspectives parts of that with the products. It was cool to dabble in 

different areas of specialty and concentration. 
  

I found it easier to teach design to Child Development majors than Engineering majors 

because of how much was already collaboratively focused in the curriculum. Child 

Development is already so used to working with people and has already found out that 

there are certain things that if you want to make it better, you have to make it better 

together. In Engineering some things aren’t like that. Often there is some physical 

infrastructure that you don’t even want but it’s the less people, the less chefs in the kitchen 

the better sometimes. But anything that is going to be interfacing with the community at 

large really needs to be collaboratively designed. And so it was really fun to see that cross 

over and I think that I did learn a lot there. 

People bringing different Strengths 

I think collaboration I learned that everyone has something to bring to the table. 

It is all valuable and nothing is more valuable than something else. You can’t 
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function if you only have people coming from one specific mindset or one specific 

framework.  

Both were observant but the perspective we had was different. Through some 

activities, American students helped us to strategize in building something and 

improving skills. They were more systematic and structured. But in Indian context, 

we were flexible enough to fit in the community. So both students molded each 

other to execute this program. We became more structured and had to work 

systemically to get more output. They helped us form a community within the 

community, hence our core members, our core teams and few community leaders, 

helped us to for a structure in a small group and helped us to reach great success. 

  

I think both have their own skill set but being an Indian student, we were more at 

advantage because have better understanding of local language so we knew both 

Hindi and English. It helps us in establishing the communication between the rural 

community and US volunteer. I found US students were more organized. We were 

more flexible and they were more organized which helps us to smoothly implement 

the project.” Both of us respect to each other with their domain area and this 

mutual understanding helps to successfully complete the project. So, if you are just 

flexible and not so organized in the field will not deliver the work. Similarly, if the 

US volunteers would be so organized but not flexible then also it will not be worked. 

We had our educational skills and US Volunteers had their own learning. So, we 

just focused on our expertise of work. 

  

Improved and continued collaborations 

Many students shared the challenges in collaboration but also improved communication and 

self-efficacy because of this 11-weeks long program. As one of the faculty participants 

shared, “To me it is the same thing, it’s the same. The program is the relationships in a lot of ways. 

It very hard for me because for me there is no program without the relationships. You know. They 

are kinda the same thing.” Another faculty member shared the importance of continued and 

sustained collaborations, “This program was built on a lot of relationship building that was 

sustained over a period of time and I also like to believe that I will continue to sustain all of the 

relationships that I have formed in this project to leverage them in future. I believe in people that 

I like to work with; I like to believe in the sustainability in the relationships that I could carry 

forward.” Lady Irwin College faculty members are already collaborating with ESRO team 
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members on different projects. Two students from Lady Irwin College went back to their 

respective communities to collect their thesis data. 

 

Despite the initial and continued challenges, the student participants worked hard on 

collaborating and producing results. One of the students shared, “When we were excited about 

a project, we were more likely to collaborate with people and work harder when you are really 

inspired, rather than just like trying to get something done, than you just want to get it done maybe 

by yourself.” Overall, the students felt they learned a lot about collaboration through this 

program. In the words of one of the HSU students, “I feel like we all learned so much and even 

thought it was really hard, the program taught us things like we wouldn’t have learned anywhere 

else. Working on a team and working with people that don’t speak the same language as you, and 

relying on each other, and different things. Also, just working together on a project with people 

from different background, or people that study different things, it really taught be a lot about 

collaboration. I feel like the program did a really good job in making sure we were safe and 

educated about the things that we needed to know and it was amazing that it was all expenses 

paid.” 

Impact on Communities 

The two faculty co-directors shared their views on success of the program for the 

communities. 

For the Indian community participants, my goal is that they feel community 

inspiration and higher agency in their ability to affect change in their community. 

  

In terms of communities, both communities were successful in different ways. If I 

compare one with the other it would be comparing apples with oranges because 

they had very different structures, very different dynamics, very different groups. 

One was very highly dominated by one caste and more homogenous structure, 

close-knit type of community. Another one there was one caste dominated but there 

was more diversity of people of caste and class. I think it is more beneficial to have 

a diverse community even though there were many challenges, how do you bring 

people on one problem or aspect that you would like to solve those issues. But when 

they come together they bring different skills. Whereas if there is one homogenous 

group, one caste, if they agree on something if they agree on your agenda they could 
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bring a big change, but if they don’t then they all can fall victim for one kind of 

mentality that they don’t want to participate. That is sometimes hard to break. So, 

those were the differences in the two communities so that it why it is hard to 

compare them.  Also for one of the communities, the support for our student 

projects was, in my observation, coming from people that are more influential. So, 

let’s say, If I am in a position of power, and there is an event in the department, and 

I ask, actually I tell each student to attend that event and that the event was 

mandatory for their attendance. So, I think that is what was happening in one of the 

communities. That you have to go there you have to be there because these students 

have come from so far, you have to support them, So there was that kind of push 

from influential leaders, even though people did not want to come, or may not want 

to come, they came. Whereas in another community, the participation was more 

voluntary. If it makes sense. 
 

As one of the faculty participants also brought up a point that Daula community is more 

active on Facebook compared to Tavelagarhi, therefore, it is hard to assess the continued 

work in Tavelagarhi. One of the students from Daula team shared, “Being there, I feel like there 

was a lot of little things, actually doing the work, it was like, ‘what is going to happen when we 

leave?’ We didn’t really have products that, ‘definitely we are going to try to sell this.’ It was chaos 

a lot of the time. But seeing Mission Clean Daula still happening and the awareness and being a 

part of this community from a distance I feel like it has been extremely successful and continued 

to succeed in cleaning up their community and being inspiring to other communities and even just 

other people on Facebook or wherever.” 

Both community core teams, Daula and Tavelagarhi, have continued to work on the 

programs in their communities. Both communities are focused on the same issues (water 

conservation/sanitation and waste management) with different age groups. Daula has more 

adolescents and young adults along with support from elderly members of the community. 

The Daula community core team has been now working for last 69 weeks (since the 

program ended) every Sunday, in cleaning their community. The goal is to make Daula a 

model community for nearby villages. The focus has shifted from doing the task to 

empowering other community fellows so that they can also participate in the program. Other 

organizations such as Maharana Pratap Youth Club, Mission Samriddhi, and Gram Panchayat 

(Village Council of Daula) are coming forward to support the program. The team is reaching 

out to different castes and communities. The cause is becoming diverse with more 
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representations from different class, caste, religion, gender, and education levels. The 

community has also picked the model to work in separate wards in the village so that each 

ward’s representatives can come forward in the planning and implementation process. The 

pictures of some of their ongoing activities of the community core team are on their 

Facebook page (Mission Clean Doula), https://www.facebook.com/Cleandaula123/. The page 

has about 1107 page likes. The group has been in constant contact with the Rural Youth 

team through social media platforms.  The village council has established two separate bins 

for dry and wet waste throughout the community. They have started seeing the value in this 

work. 

Updates from 2019 Summer Visit: There are 15 different wards in the Daula village. The team 

did a survey with 120 households in ward number 6. About 95 households each agreed to 

pay Rs. 50 per month to hire someone to take the trash out of their homes and clean their 

ward. During the data collection process, the Daula core team members also educated 

people in these households on separating their wet waste from their dry waste. Each 

household is requested to keep two bins. The core team has also worked with the village 

council to get them lease one beegha land for waste disposal. Dr. Amod, who also worked 

with HSU and Lady Irwin teams in the Daula community is supporting the community 

through technology, expertise, and resources for waste management in this land. During the 

process of initiation of this work in the ward 6, a member from another ward came and 

requested the core team to help him set up the process in his ward. This was a good sign 

that people are becoming aware that there is waste around that is causing health issues and 

that something needs to be done. The core team members talked to him about how one of 

the ward members had initiated this drive in his ward 6 and that he could be the one to start 

the same appeal in his ward. The core team members said that they would support the 

efforts in the same way as they were supporting for the ward number 6. It is important that 

the core team engages community members instead of doing the work for them and 

scaffolds the process. The team members also shared their challenges with me. For example, 

some people criticize the core team members for their persistence in their efforts; 

sometimes, parents want their youth to focus on their education and careers and this work 

is seen as a hindrance; some antisocial groups spread the messages of hatred based on 

religion and caste and try to tap into young energy—there is certainly a push and pull process 

going on in the community. But overall, the team members demonstrated their satisfaction 

with the ongoing activities.   

https://www.facebook.com/Cleandaula123/
https://www.facebook.com/Cleandaula123/
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The Tavelagarhi community core team is led by the ESRO coordinator, Sanjay Rana, who 

works collaboratively with some school teachers and community’s elderly members to 

continue the messages of the program. This team has also expanded its work with various 

religious groups, castes, and class. Since ESRO coordinator does not live in Tavelagarhi, the 

synergy of this core team is not as strong as team Daula. However, the coordinator is taking 

premature retirement from his regular job and is planning to invest more time and energy 

in the community.  

Updates from 2019 Summer Visit: Sanjay Rana, along with the Tavelagarhi core team 

members, has created a WhatsApp group that also included many community teachers since 

last report period. I am also part of that group now so that I can also get updates. Some of 

the core team members engage community children in the education around water and 

waste through drawing, poetry, street plays, songs, and other mediums of art. These young 

high school students have essentially taken the role of mentors to younger children to impart 

environmental education. The adult ESRO team members coach these community youth to 

pass on this knowledge/skill to younger children in the community. I also visited the school 

where we had held education fair during the program. We (Sanjay Rana, a community 

member, the school principal, and I) informally spoke with the students to know if they see 

any changes as a result of the program. The responses included: more tree plantations in 

the school and outside in the village, awareness and actions towards water conservation, 

plan to start the rain catchment in the school premises, and paying more attention in school 

to understand the applicability of science concepts into real life situations. One of the school 

students also held 3rd position in the state in her 10th grade state wide exams. 

Increased Women Participation in the Communities: In Daula, the women have started to 

participate with the men in cleaning their communities. Below are two examples of changed 

women participation. 

It was very good to see that the women who were never willing to be part of cleaning 

drive during the project time were now participating. We used to go to them to 

convince them to participate. They were empowered and knowledgeable but 
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somehow, they were still reluctant to be a part of this project. Now it is very good 

to see that they are coming up and showing willingness to be part of this project. 

  

When initially we were taking the vote in the community about the waste 

management and called all community member to participate but only the male 

member arrive to give the vote. So, we changed the strategy for involving the 

women in the movement, we took another day for women vote and only called to 

women there. This gender gap was seen but people understand. So, it is more like 

gender gap is reducing even it by one percent it is important. if there are like forty 

men in the room for this communication you will see two women are present. 

Hoping to see the gender gap reducing more and also when we talked in 

community, men said that KUDA FEKNA TO AURTON KA KAM HAI, so it is women’s 

responsibility to throw or manage the waste. That is my entire thesis about 

perception of women on waste management. When you talk about this to women, 

they have different perception; they do it because of tradition because of   their 

responsibility. 

  

Even visiting organization is such a big deal in community like this because girls 

have various restrictions around there. So girls are coming out to participate in 

program. So all India have family approach. If family allows then girls are 

permitted to go outside. So these girls break the wall and family allows them to go 

centre. That is an achievement. Recently we shared them picture, which girls were 

working with them. And there are different mindset people so its mile stone girls 

coming out of the homes, working with them, girls on the field. So, these are the 

success which we see clearly. 
 

Below are some examples of how the student participants felt about the impacts in the Daula 

community. 

It is hard to notice big changes in ten weeks but I have noticed small changes like 

they are aware now and they know what we are talking about like plastic is bad 

and little things like they are reducing the amount of plastics they use and they just 

carry the soda bottle. Another example, is that our driver had a party for us and 

usually he uses plastic disposable cups but he made sure he used metal reusable 

cups and we were so proud. It starts with small changes to make big differences. 
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Another thing I can see in the community is people have started to take their own 

bag from homes as they also saw our bags.  People were also taking pride in using 

cloth bag. 

  

We can make people think like we have two kind of needs; one is felt and another 

is unfelt. So, waste management was unfelt need which we had converted in to felt 

need. I think that is success. So that program is success which I think we can achieve 

in two and half month. We did it because people were thinking about it after we 

left and that was our project success. 

 

I think it was the biggest achievement for me to be able to mobilize the community 

towards sustainability within ten weeks. We also got to identify entrepreneurship 

aspects to build product and then make a strategy about marketing as well as 

making it sustainable. The participation in this project was commendable 

considering that the time was very limited and do. When I look back now and think 

how the community is sustaining itself, they are creating this environment for 

themselves and regularly updating social media handles to create awareness 

without our support. Initially, only boys were participating but after two weeks girls 

had joined that After that there was an NGO at local level which helped us to take 

forward our initiative and had come up with a machine that could clean the pond. 

Therefore, we can see progress happening. 

  

Program Recommendations 

The participants in the evaluation study also shared many recommendations for the future 

program. 

Government and Community Levels of Support: One of the recommendations was to solicit 

support from government and nearby communities. Daula, however, with their continued 

community organizing, has been able to get the support of their village council. One of the 

students shared, “I will strongly suggest collaborating with the main stakeholder that is the 

government, Member of Legislative Assembly of Baraut area, District Magistrate, Panchayat 

Pradhan.” 
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Clear Expectations: Due to the nature of the program, it was difficult to predict the clear 

structure and flow ahead of time, which put some students in disequilibrium. We had some 

knowledge of the needs through the pre-assessment—that water conservation and waste 

management were the issues but that information came from a limited data. We wanted to 

get more community input, especially on solutions. However, if we continue to do this 

program in future, we have a framework now. One of the students provided the 

recommendation, “I think more defined goals, more specifically, some set objectives before we 

get there because we really weren’t sure. It seemed like to me some of the child development girls 

thought they would be working with kids, and we were developing products instead! (laughs). That 

was little fun for me at some points because we had a say in how it was going, but it wasn’t very 

clear in the beginning. I think that is the one huge thing I would change.” 

Bilateral Exchange: Some U.S. students and Lady Irwin College faculty members shared that 

it would be a meaningful learning experience in future to create a bilateral exchange 

program, where students from each institution can experience each other’s culture. In words 

of one of the students from the United States, “There should be, the students that we worked 

with in India should get to come here. It wasn’t fair and there are so many things that them coming 

here they could learn and also give their own framework too. That would be cool, we get to go 

there, but why can’t they come here?” 

More Secure Host Family Situations: Many students shared their concerns about the three 

host family situations that did not work out, due to which the program coordinator had to 

absorb most of those students into his house. In future, a more solid host families program 

should be in place. The program coordinator has suggested (the co-director had also 

proposed this in the beginning phases of the grant) to place all the students in one residential 

hostel. There are different means of providing the cultural immersion experiences such as 

the weekly dinners/tea parties at various community members’ houses. The host families set 

up might not work in future for this area. 

Living in the Community:  At least three Indian students recommended that in future the 

students should be able to live in the communities instead of living in Baraut. This was the 

initial grant requirement, which we negotiated due to safety reasons. We would still like to 

keep the safety of our students as our priority. However, we also understand the reasoning 

behind these recommendations. In words of one of the students, “I would like to suggest about 

the arrangement for student staying within the village because can easily adapt to the local 



45 | P a g e  

 

condition and the people whom they have to interact there. It is a better way understand their 

culture and the problems generally, they face in their surroundings. It would be helpful and easy 

to prepare a successful project plan. So like half of the day we were spending with the community 

and expecting to bring a big change. It is impossible to change behavior in short. If we get another 

chance, we would prefer to live in the community.” 
  

Different Season for the Program: Many students, Lady Irwin College faculty, and the 

program coordinator suggested that this program should take place in a different season 

than summer. However, for full time faculty members in a U.S. University, where summer is 

the only time, when the program’s co-directors can run a program longer than 8 weeks, it is 

not feasible. However, we also understand the limitations of the summer (More ACs, risk of 

getting heat strokes, and reduced work efficiency). In words of one of the students, “I would 

like to suggest such project can be implemented in some other season than summer. Due to 

extreme weather condition sometimes, it was difficult for volunteers to work during summer 

season on midafternoon like 12 to 2 pm. The sun was literally over our heads. So, we could not go 

out due to high heat conditions. It was still difficult for us to cope up in that environment. We 

utilized our time in very positive manner by doing internet research during that time.”  One of the 

Lady Irwin College faculty members suggested that the program should end mid-July due to 

the beginning of new academic session for graduate students. 
  

More Faculty Members on the Ground: The students and the Lady Irwin College faculty felt 

that there should be at least two faculty members on the ground, one for each community. 

One of the faculty directors stayed for the complete 11 weeks; another one stayed for 5 

weeks, 3 weeks in the beginning and 2 weeks towards the end of the program. In the words 

of one of the students, “More Faculty Members’ involvement on the Ground. I would love to have 

more faculty members with us. I think from both schools. I love (name of one of the co-directors), 

her but that was a lot, way too much for one person. Because everyone is trying to do things and 

everyone is working she still had so much weight of the program on her that was something that 

was going to be with her throughout the program I think it would have been helpful to have 

another faculty member that was there with us. Whether it was from Lady Irwin, HSU, I would have 

been great to have that. It was unfortunate that we only had (another co-director) at the beginning 

and the end it would have been great to have him too, but I would have loved to have more Lady 

Irwin faculty too I know the way they are in school too that schedule is a little different than ours 

here. They came to visit and they gave us so many ideas but there were so many other things we 

wanted to talk about with them but we could not because of time. They were only there and they 
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had to go back to Delhi. There were resources that they had and always trying to communicate via 

WhatsApp, when we know they are two hours away and we could somehow find a way to get to 

them was frustrating. I think we would have all benefited more if we had more faculty with us.” 

The Lady Irwin faculty members also shared their willingness to be more involved in future 

programs on the ground. 

Easier and Timely Visa Processes: We would have loved to have everyone’s Visas done and ready 

to go but it’s like not everyone had everything. Now that you know what you need, things are easier 

to fall in to place. 

Timely Disbursement of Money: Some students shared that they would have liked to get 

some money in advance to book their tickets instead of spending their limited resources to 

buy tickets and getting their reimbursed. One of the students shared, “I understand the money 

has to go through a bunch of people and everyone has to sign a bunch of stuff, but even like US 

students we all had to buy our stuff before and then we got reimbursed for it. I know it was a 

problem for me I don’t know if it was for other people, and going through the processing I think 

that having the flight money beforehand would have helped. The overall timeline, we didn’t find 

out we got in to the program and then having the timeline be quicker, I understand this was the 

first one, but improvement wise it is a big deal to know like, ‘am I going to be in India this summer 

or do I need to find somewhere to live?’ I had my own things about moving my stuff where I was 

not sure what was going to happen so having more preparation time, but also, we were prepared 

in the information that we got and things like that.” 
 

Utilization of Time/Resources at US Embassy in More Effective Ways: The students and 

faculty participants appreciated the support of the US Embassy and found the trainings on 

health and safety useful. However, for the future programs, we would also like to suggest 

that we could minimize the overhead cost and time by making these trainings online and 

combining the mid-semester presentations and the U.S. Embassy visits together at the 

community sites. 

Two Phases of the Programs: Some students shared that this should be a multi stage 

program. “I agree that the grant is limited but I think we should provide opportunity for creating 

awareness first like maybe one summer strictly on teaching what is waste management and getting 

to know the community. And on the next summer, they should do entrepreneurship because I think 

trying to do behaviour change/ awareness and social entrepreneurship in ten weeks, that is like 
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really small time and ambitious. So I would recommend if time and money allows that should do 

that separately.” 

Number of Students in Future Programs: One of the Lady Irwin College faculty members 

suggested fewer number of students for the future programs and more community 

members involvement, whereas some students from the Daula community felt that the 

community was too large to cover every single ward, therefore needed more members. 

“More can be done there as it was a really big village. So, more students should participate to help 

us cover the entire village as we did not have so much time to communicate in every area and 

understand and engage to make it more successful.”   

 In the coming sections, we provide the data collection tools, program pictures, and media 

coverage of the program.  
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Project Name: Rural Youth Volunteers in India (Village Daula and Village Tavelagarhi) 

Baseline Research by California Center for Rural Policy (CCRP) and Centre for Environment Communication 

(CEC) 

TOOL: COMMUNITY ASSET MAPPING 

Timeline: Data recordings in by April 30th, 2018 

Assets Notes (Questions including frequencies/discussion) 

EDUCATION  

Primary Schools (Class 1-5) in Village  

Junior High Schools (Class 6-8) in Village  

High Schools (Class 9-10) in Village  

Inter College Schools (Class 11-12) in Village  

Colleges close to Village (radius 10-30 km)  

People with Primary Education   

People with High School/Inter Education   

People with College Education   

Village Teachers Teaching Village Schools  

Teachers who go out of the community to teach    

Educated Community Members outside of Village  

FOOD AND HEALTH Notes (Questions including frequencies/discussion) 

Access to Fresh Vegetables/Fruits   

Ayurvedic Specialist (Vaidh) in the Village  

Doctors in the Village  

Primary Health Centers/Sub Centers in the Village   

Hospitals in the Village  

Hospitals close to Village (30 km radius)  

Midwives in the Village  
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Organic Farms in the Village   

Yoga Teacher in the Village  

People with knowledge of medicinal plants in the 

Village  

 

 

 

INFRASTUCTURE  Notes (Questions including 

frequencies/discussion) 

Accessible Road (Pakki Sadak) (within and to 

the village) 

 

Dairies in Village  

Electricity  

Generators  

Government Hand Pumps  

Kohloo  

Temple  

Mosques  

Jain Temple  

Kachhe Ghar    

Sewage System  

Shops in the Village (Types of Businesses)  

Solar System  
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Assets Notes (Questions including 

frequencies/discussion) 

Submersible Pumps  

Reversible Osmosis (RO) Filtration System (Knowledge)  

Toilets in Home  

WOMEN AND CHILDREN   

Mid-Day Meal for Children in Schools   

Safe Place for Children to Play Outdoors  

Safety for Women to walk at night  

Women in farming/gardening   

Women in Politics/Village Council   

Women Knitting   

Women Noodles (sewain)   

Women Tailoring/Embroidery  

Women who know Food Preservation   

Women who know how to Make Papad  

Women who know how to make Sweets  

Areas of decision making   

Changes that you see in the greenery of this village since 

your marriage  

 

Children (11-18 yrs.)  
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Youth (18-29 yrs.)  

NATURE CAPITAL  

Cattle  

Compost heaps (Kurdi)  

Main Crops   

Farmers who grow fruits/vegetables  and other Cash 

Crops 

 

Orchards (Bagh)   

Ponds  

Wells  

Other Water Sources  

Trees (General view on the greenery)  

Per capita Land (On an average)  

 

 

HUMAN CAPITAL   

Barber  

Panchayat Secretary (1)—Roles and Responsibilities   

Pujari/Maulvi  

Carpenter  

Cattle disposal (who does that work?)  
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Elderly People with Traditional Knowledge  

Electrician  

Iron Smith (Luhar)  

Fields Laborers   

Fields on Batai  

Support from Community Members in the field (farming)  

Patwari – Roles and Responsibilities   

People Migrated In (after retirement)  

People with Disabilities  

Plumber  

Social Worker  

Traditional Knowledge (Wise Person)—Informal 

Counselors  

 

Washer man (Dhobi or Dhobin)   

Halwai   

Women Supporting Each Other   
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Assets How Many? And what are these 

programs? 

Notes 

OTHER PROGRAMS   

Government Programs (Yojna)  

 

 

 

 

NGOs Programs (Yojna)  

 

 

 

Self-created Programs (Yojna)  

 

 

 

 

 

1. Please share the background and the personal history of the village.  

 

2. Please share what you like to do and contribute to your community. 

 

3. Please share a successful story of your village.  

 

4. Please share about a challenging time when the community members came together 

and solved a problem.  

 

10 members; women representation, elderly representation, youth representation (above 18 

yrs of age) 
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Project Name: Rural Youth Volunteers in India (Village Daula and Village Tavelagarhi) 

Baseline Research by California Center for Rural Policy (CCRP) and Centre for Environment 

Communication (CEC) 

 

TOOL: VILLAGE NEED ASSESSMENT  

 

Timeline: Data recordings in by April 30th, 2018 

General Information (CAPITAL LETTERS) 

 

Name of the Respondent  

 

:  Type of 

Respondent  

:  

Mother’s Name 

 

:  

Father’s Name 

 

:  

Age  

 

:  Gender : (1) Male  (2) Female (3) Other  

Educational Level: (1) No School 

(2) Primary School (3) High 

School (3) Inter (4) College (5) 

Professional degree  (6) Other---

-- 

:   

Religion: (1) Hindu (2) Muslim 

(3)Other ------------- 

   

Caste (1) Jaat (2) Baniya (3) 

Brahmin (4) SC/ST (5) Others------

----- 

   

Profession (1) Farmer (2) 

Homemaker (3) Carpenter (4) 

Business Person (5) Doctor (6) 

Teacher (7) Other ------------- 

   

Political Standing: 1) Leader (2) 

Citizen (3) Pradhan (4) None (5) 

Other ----------- 

   

 

Part I: Needs of the Community using Design Thinking Framework 

Select 25 participants from each village. These people should be representative of the following 

categories.  

1. Should represent different age groups (11-90 years) 

2. Should represent different gender (male, female, other) 

3. Should represent different religions (Hindu, Muslims, Other) 

4. Should represent different castes (Jaat, Baniya, Brahmin, SC/ST) 

5. Should represent different professions (Farmer, homemaker, carpenter, business person, 

doctor, teacher, other) 
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6. Should represent different educational levels (no school, high school, college, professional 

degree) 

7. Should represent different political standing (leader, citizen of the village) 

 

Questions to Ask 

1. Describe a typical day in your day-to-day life. 

2. Describe some day-to-day challenges in your life. 

3. What are some of the things you or others could do to help overcome the challenges? 

4. Describe the problems that you see in your village. 

5. What are some of the ways to solve the problems? 

 

 

Sample Selection for Community Assessment prior to the Program 

 

Project Name: Rural Youth Volunteers in India 

Village Daula and Village Tavelagarhi 

  Jaat Baniya  Brahmin  SC/ST Muslim  Total  

Age              

11-18 yrs  1 1 1 1 1 5 

19-39 yrs 1 1 1 1 1 5 

40 -65 yrs  1 1 1 1 1 5 

66 - 90 yrs  1 1 1 1 1 5 

  4 4 4 4 4 20 

Note: 1. Yellow color - Male Respondents & Green - Female Respondents  

2. Rest of the five respondents will be teachers, doctors, skill-set based people  
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Semi-structured Interview Schedule 

 

Script: Hi, my name is _________. My colleague, __________ is also here. We would like to 

learn about your experiences and the perceptions of the program that you had 

participated in summer 2018: Rural Youth Volunteers in India. You have provided your 

permission to record this interview. __________will be taking notes during our interview. Do 

you have any procedural questions for us before we begin? 

 

Please tell us about your overall experiences with the program.  

 

1. Are you maintaining the contacts with the community members that you worked 

with? If so, who initiates the contact? Tell us more about this ongoing exchange. 

Follow Up: Is this exchange more about the program or in maintaining the 

relationships?  

2. Are you maintaining the contacts with your peer/colleagues (this question could be 

modified based on who you are asking)? If so, who initiates the contact? Tell us more 

about this ongoing exchange. Follow Up: Is this exchange more about the program 

or in maintaining the relationships?  

3. What is your perception of the projects’ success that you worked on? What is your 

perception of overall program success? When you answered these questions, what 

did success mean to you? Follow Up: Which project had the greatest community 

support?  

4. How have your ideas on collaboration changed as a result of this program? Follow 

Up: What differences did you notice in the collaborative skills between students 

from India and students from US? 

5. What factors influenced the collaborative processes you encountered? 

 

Let us take you back to the time before you came to this program.  

1. How did you feel coming in to the project?  

2. What expectations did you have prior to the trip regarding what impact this project 

would have on the community and community members 

3. How do you feel about the program now that you are back? 

4. What aspects of the program would you change if we replicated the program in the 

future? 

 

Lastly, I would like to ask you questions regarding the changes in your perception of 

India/US and people of India/US 
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1. This project emphasized interdisciplinary and cross-cultural collaboration. Prior to 

the trip in summer 2018, what was your perception of India (For US Students) or the 

US (For India students)? After your experience working on this project, how have 

your perceptions of India/US changed?  

2. Prior to the trip in summer 2018, what was your perception of the people of 

India/US? After your experience working on this project, how have your perceptions 

of the people in India/US changes? 

3. What are some of the things we could have done differently? 

4. What could be done differently to improve the program?  

 

Is there anything else that you would like to tell us that we have not covered in this 

interview? 
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Sustainability Focus Groups 

 
1. Last year a group of students and faculty came from Humboldt State University, 

California and Lady Irwin College, New Delhi. They worked in your community while 

partnering with you. Could you talk about the program a little bit?  

 

Follow up: What changes have you seen since in your community?  

 

2. The teams left in August 2018 (about 8 months ago). What have you and your 

community able to continue since then?  

 

3. What are some of your strengths that you did not know that your community had 

this program?  

 

4. What are some of things your community has done since last year you are very 

proud of? 

 

5. We have learned that some team members are still in touch with your community. 

What are some of the benefits that you see due to these continued contacts?  

 

6. What are some of the ways your community could serve as a model for other 

communities to learn from?  

 

7. What are some of the challenges that you face during the continuation of this 

program?  

 

8. If you were to do this program differently, what changes would you make?  
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Name of the Interviewer ------------------------- Date------------------------ Place ----------------------------- 

Interview questions for Youth who continued to work in the project 

1. What work has been done since the US and Delhi volunteers left? 

2. Who has done this work? 

3. Are there plans for continuing the work? 

4. What impact has the work had on the community? What demonstrates this 

impact? 

5. What impact has the work had on you? What demonstrates this impact? 

6. Did the work of the volunteers from Delhi and the US provide significant 

support for the project? Give an example 

7. How did the work of the volunteers from Delhi and the US influence thinking 

in your community? Give an example 

8. How did community perceptions change over time? 

9. How did the work of the volunteers from Delhi and the US influence you? Give 

an example 

10. What changed about your perceptions of US people as a result of your 

experiences with the US volunteers? 

11. What changed about your understanding of yourself as a result of your 

experiences with the project 

12. How did your perceptions change over time? 

13. Is there anything you would like to add? 
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Interview questions for School Staff and students who participated in learning 

activities 

1. What work has been done since the US and Delhi volunteers left? 

2. Who has done this work? 

3. Are there plans for continuing the work? 

4. What impact has the work had on the community? What demonstrates this 

impact? 

5. What impact has the work had on you? What demonstrates this impact? 

6. Did the work of the volunteers from Delhi and the US provide significant 

support for the project? Give an example 

7. How did the work of the volunteers from Delhi and the US influence thinking 

in your community? Give an example 

8. How did community perceptions change over time? 

9. How did the work of the volunteers from Delhi and the US influence you? Give 

an example 

10. What changed about your perceptions of US people as a result of your 

experiences with the US volunteers? 

11. What changed about your understanding of yourself as a result of your 

experiences with the project 

12. How did your perceptions change over time? 

13. SCHOOL STAFF ONLY: What do you think are the three most important effects 

of the project on your students? 

14. Is there anything you would like to add? 
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Interview questions for adult community members who are aware of the project 

1. What work has been done since the US and Delhi volunteers left? 

2. Who has done this work? 

3. Are there plans for continuing the work? 

4. What impact has the work had on the community? What demonstrates this 

impact? 

5. What impact has the work had on you? What demonstrates this impact? 

6. Did the work of the volunteers from Delhi and the US provide significant 

support for the project? Give an example 

7. How did the work of the volunteers from Delhi and the US influence thinking 

in your community? Give an example 

8. How did community perceptions change over time? 

9. How did the work of the volunteers from Delhi and the US influence you? 

Give an example 

10. What changed about your perceptions of US people as a result of your 

experiences with the US volunteers? 

11. What changed about your understanding of yourself as a result of your 

experiences with the project 

12. How did your perceptions change over time? 

13. Is there anything you would like to add? 
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Interview questions for ERSO and GPVS staff who continues to work with the project 

1. Approximately how many community members continue to be involved in 

the projects? 

2. What work has been done since the US and Delhi volunteers left? 

3. Who has done this work? 

4. Are there plans for continuing the work? 

5. What impact has the work had on the community? What demonstrates this 

impact? 

6. What impact has the work had on you? What demonstrates this impact? 

7. Did the work of the volunteers from Delhi and the US provide significant 

support for the project? Give an example for each – Delhi and the US 

8. How did the work of the volunteers from Delhi and the US influence thinking 

in the community? Give an example for each- Delhi and the US 

9. How did the work of the volunteers from Delhi and the US influence you? 

Give an example 

10. What changed about your perceptions of US people as a result of your 

experiences with the US volunteers? 

11. What changed about your understanding of yourself as a result of your 

experiences with the project 

12. What did you learn from the projects that you are currently using as your 

work with communities goes forward? 

13. What do you think were the three most important effects of the project on 

community youth? 

14. What lessons do you think can be learned from this project about 

entrepreneurship? 

15. Is there anything you would like to add? 

 

 

 

 

 

 

 

 

 

 

 

 

 



Rural Youth Volunteers in India: 
Experiential Learning Reflections 
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Summer 2018  

 

 

 

 
 

HSU and 

Lady 

Irwin 

College 

Teams 

Heading 

from New 

Delhi to 

Baraut 
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Arrival in Baraut 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A Warm Welcome by ESRO Family 
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Inauguration Welcome in Baraut 
 

 

 

The Baraut Community 

Welcomed Us with a Hawan 

and Memento Ceremony 
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Traditional Food in Baraut 
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First class in Baraut 
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Day 1 in Tavelagarhi 
 

 

 

 

 

 

 

 

 

 

 

Transect Walk to Various 

Water Sources 
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Day 1 in Daula  

 

 

 

 

 

 

 

 

 

 

 

Transect Walk to the 

Gosaiwala Pond in Daula, 

created by Dr. Rajinder 

Singh, the Waterman of 

India. 
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Day 1 in Daula 

Some Initial Interactions with the Daula Community 



Summer 2018 
 

72 | P a g e  

 

 

 

  
 

Meenal Rana w/ Village Chief of Daula, District 
Magistrate, and the Waterman of India 

Lonny Grafman w/ Village Council Member of Daula, ESRO 
Officer, District Magistrate, and the Waterman of India 



Summer 2018 
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HSU and Lady Irwin College Students and Faculty meet with Dr. Rajendra Singh, the Waterman of India 

(Magsaysay Prize Winner) 
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Summer 2018 
 

 
 

HSU and Lady Irwin College Students Working with School Children 



Summer 2018 
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HSU and Lady Irwin College Students Visiting with Community Children in their Homes and Neighborhood 



Summer 2018 
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HSU and Lady Irwin College Students working on Community Projects 
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Summer 2018 
 

 
 

 

A Local School in Tavelagarhi Recognized the Efforts of Lady Irwin College and HSU Students 



Summer 2018 
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HSU and Lady Irwin College Students Visiting with Community Members 



Summer 2018 
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A Visit to One of the ESRO Team Members’ Native House A Workshop for Pregnant and Lactating Mothers 



Summer 2018 
 

80 | P a g e  

 

 
 

  
 

Workshop for Safe Water Storage for Community Members Testing the Desirability of Safe Water Storage 

Through Community Engagement 



Summer 2018 
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Daula Team Made Pens Out of Recyclable Newspaper Testing the Tensile Strength of a String Made Out of Plastic Bottles 



Summer 2018 
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With Community Core Team, Community Members, and Children in Daula 
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Summer 2018  

 

 

 

 

 

 

 

 
Product Display in 

the Local Weekly 

Market in Daula 



Summer 2018 
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Education Fairs in Both 

Communities 



Summer 2018 
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Education Fair: Safe Water Storage Display Use of Safe Water Storage by School Children 



Summer 2018 
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Street Play in the Community 
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Summer 2018 
 
 

 

 

HSU and Lady Irwin College Students Attending International Yoga Day on June 21st, 2018 



Summer 2018 
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A Two Day Trip to Rishikesh (The Ganges) and Dehradun, Uttrakhand, India 



Summer 2018 
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A Two Day Trip to Rishikesh (The Ganges) and Dehradun, Uttrakhand, India 
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Summer 2018 
 

 

Eid Lunch at One of the Program Drivers, who Was a Muslim 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
A Visit to Bangla Saheb Gurdwara (Sikh Temple), Delhi 



Summer 2018 
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L: Visiting the Local Shooting Range and Dadi Chandro, an 86 years old Olympic Winner in Women Shooting 

R: A Visit by American Center, US Embassy of India to Both Communities to Witness Students’ Work 



Summer 2018 
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A Visit to Tavelagarhi Team to the Farms and Meeting with Farmers 
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Summer 2018 
 

 

HSU and Lady Irwin College Students Helping the Host 

Grandmother in Washing Dishes after Lunch in Tavelagarhi Mango and Milk Party  
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Summer 2018 

 

An Afternoon Visit at a Historical Site that is 5000 Years Old 



Summer 2018 
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Tea Party at One of The Host Families Meenal Rana w/ HSU’s Child Development Students 



Summer 2018 
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HSU Students Experienced an Indian Wedding During the Trip with their Lady Irwin College Counterparts 



Summer 2018 
 

97 | P a g e  

 

 

 
 

  
 

 
HSU and Lady Irwin College Students with Their Host Auntie 

Child Development Student, Gloria Brown 

Translating the Traditional Hindu Scripts 
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Summer 2018 Farewell Flyers 
 



Summer 2018 
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Last Day of Final Presentations at India International Centre, New Delhi 



Print Media 
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Print Media 
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Print Media 
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Print Media 
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Print Media 



Print Media 
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Print Media 
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Print Media 
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Print Media 
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Print Media 
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Print Media 
 

12 | P a g e  

 

 



Print Media 
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